Pupil premium strategy statement — Overfields Primary
School

This statement details our school’s use of pupil premium funding to help improve the
attainment of our disadvantaged pupils.

It outlines our pupil premium strategy, how we intend to spend the funding in this
academic year and outcomes for disadvantaged pupils last academic year.

School overview

Detail Data

Number of pupils in school 195

Proportion (%) of pupil premium eligible pupils 50.7% ( 99 pupils)

Academic year/years that our current pupil premium 2025 - 2028

strategy plan covers (3-year plans are recommended — Year 1 of 3

you must still publish an updated statement for each

academic year)

Date this statement was published December 2025

Date on which it will be reviewed Autumn 2026

Statement authorised by Mrs T Watson
Head Teacher

Pupil premium lead Mr S Campbell
Deputy Head Teacher

Governor / Trustee lead Enid Harrison

Funding overview

Detail Amount
Pupil premium funding allocation this academic year £152,997.00
Pupil premium funding carried forward from previous years | £0

Total budget for this academic year £152,997.00




Part A: Pupil premium strategy plan

Statement of intent

At Overfields Primary School, our ultimate objective for disadvantaged pupils is that
they complete their primary education having reached the same levels of achievement
and enjoyment as their peers. This means that they are well prepared both
academically and socially to begin secondary education so that they can look forward
to a successful and fulfilling future both at school and beyond.

Our Pupil Premium strategy works to achieve this objective through:
1. High-quality teaching
2. Targeted academic support in the classroom.

3. Wider strategies that support families, improve pupil’s mental health and well-being
and provide exposure to new opportunities and experiences.

Statement of intent — ultimate objectives for disadvantaged pupils

* Narrow and ultimately close the attainment gap between disadvantaged pupils
(including those eligible for pupil premium) and their peers across reading, writing and
maths, with particular emphasis on increasing the proportion achieving greater depth
where appropriate.

 Ensure disadvantaged pupils attend school regularly and benefit from full access to
high-quality classroom teaching and curriculum experiences so they can maximise
progress.

* Ensure disadvantaged pupils — including those with SEND — develop strong oral
language, vocabulary and oracy so that they access the curriculum confidently from
Reception through Year 6.

* Reduce barriers to learning arising from socio-economic hardship, mental health or
limited life experiences by providing targeted pastoral support, enrichment and family
engagement.

» Strengthen early years provision to improve readiness for school (oracy, self-help and
independence) so fewer pupils require later intensive catch-up.

How this strategy works towards those objectives

* We use a tiered approach (DfE Menu of Approaches): invest firstly in improving
everyday high-quality teaching across the school (Tier 1), complement classroom




teaching with evidence-based targeted interventions where needed (Tier 2), and
deliver wider strategies to tackle attendance, wellbeing and cultural capital (Tier 3).

« All actions are selected and described with reference to high-quality evidence (EEF
guidance/reviews). Monitoring includes pupil-level tracking (attendance, progress and
intervention impact) and governance oversight to ensure Pupil Premium funding is
used strategically.

* Interventions are implemented with implementation planning (training, fidelity checks,
monitoring) so resources create sustainable impact rather than short-term activity.

Key principles

* Every teacher is a teacher of disadvantaged pupils and of pupils with SEND —
priority is classroom quality first; interventions supplement, not replace, strong
teaching.

» Use assessment to target support precisely

» Use evidence-informed approaches and a small number of high-quality programmes
rather than many uncoordinated interventions.

* Link curriculum planning (including oracy and reading culture work) to targeted
language and vocabulary support.

* Engage families and remove non-educational barriers (attendance support, breakfast
provision, advice and referrals).

e + Monitor cost / impact and scale or stop based on evidence of pupil impact.




Challenges

This details the key challenges to achievement that we have identified among our
disadvantaged pupils.

Challenge
number

Detail of challenge

1

Low attendance / high levels of persistent absence among
disadvantaged pupils, resulting in missed curriculum time and gaps in
knowledge.

Socio-economic disadvantage affecting health, wellbeing and aspirations
(highest 10% deprivation): this reduces engagement, access to
resources and life experiences that support greater depth outcomes.

Increasing SEND needs (21% SEN; 26 pupils on roll) including rising
mental health and SEMH barriers that reduce access to learning without
tailored support.

Low standards on entry (oracy, vocabulary and limited self-help skills in
early years) constraining early progress — GLD 61% (2025).

Limited life experiences and cultural capital for disadvantaged pupils
restricting chances to achieve greater depth and to develop
ambition/leadership (affects enrichment, careers and pupil leadership
goals).

Intended outcomes

This explains the outcomes we are aiming for by the end of our current strategy plan,
and how we will measure whether they have been achieved.

Intended outcome Success criteria

1. Improve attendance Reduce the proportion of disadvantaged pupils who are

so disadvantaged pupils | persistently absent by 40% within 18 months (termly
receive planned monitoring). Overall whole-school PA decreases by at least
curriculum time. 20% year-on-year. Fewer pupils missing critical blocks of

teaching in reading/maths; targeted pupils show improved
session attendance and improved progress scores.

2. Mitigate

All disadvantaged pupils have access to uniform, trips,

socio-economic barriers | school meals and enrichment. Increased pupil confidence
and raise aspiration. and engagement measured through pupil voice and reduced

safeguarding referrals related to unmet basic needs. Higher
proportion of disadvantaged pupils accessing
extra-curricular provision (target: 75% participation).

3. Ensure high-quality All classrooms use identified quality-first teaching strategies
inclusive teaching and (scaffolding, explicit instruction, retrieval practice), monitored

by termly lesson-visits and CPD uptake. Pupils with SEND

4




effective SEND make improved progress against personalised outcomes;
provision. EHCP and SEND support reviews evidence improved
access and attainment.

4. Accelerate early e Reception GLD increases by at least 5 percentage
language and oracy points over two years for disadvantaged pupils; oracy
development. assessments (school’s chosen measure) show

measurable improvement termly. Phonics screening
and early reading fluency improve for targeted
cohorts.

¢ All disadvantaged pupils offered a sequenced
programme of enrichment (visits, visitors, residentials,

5. Broaden cultural arts and sport). Measurable increase in proportions
capital and opportunities achieving Greater Depth in KS2 reading/maths/writing
for greater depth. over three years (aim for +10 percentage points in

combined GDS where feasible) and increased pupil
leadership participation.

Activity in this academic year

This details how we intend to spend our pupil premium funding this academic year to
address the challenges listed above.

Teaching (for example, CPD, recruitment and retention)

Focus: CPD and whole-school classroom practice improvements (oracy, reading culture,
maths CPA, formative assessment, SEND-inclusive pedagogy), recruitment/retention and
resources.

Budgeted cost: £63,435

Activity Evidence that supports this Challenge
approach number(s)
addressed

EEF guidance — Putting Evidence to
Work: Guide to Implementation &
Teaching and Learning Toolkit
Whole-school CPD programme: | (recommendations on high-quality
explicit instruction, scaffolding, | teaching and metacognition) — see

retrieval practlc.e,.formatlve EEF resources and guidance reports;
assessment training for all the EEF emphasises high-quality 1,3, 4
teachers (termly coaching teaching as the highest-return use of

cycles; implementation Pupil Premium funding (EEF: Guide
monitoring). to the Pupil Premium / EEF Pupil

Premium resources and [EEF:
Metacognition & Self-Regulation
guidance]).



https://educationendowmentfoundation.org.uk/news/biggest-challenges-to-disadvantaged-pupils-attainment
https://educationendowmentfoundation.org.uk/news/biggest-challenges-to-disadvantaged-pupils-attainment
https://educationendowmentfoundation.org.uk/news/biggest-challenges-to-disadvantaged-pupils-attainment

Phonics fidelity & reading
culture expansion (link to
English Hub project): daily
structured phonics, paired

EEF: Phonics / Oral language
interventions and guidance on
reading; EEF Early Years
Communication & Language

reading, pre-teaching approaches and Oral language 4,5
vocabulary and retrieval-based | interventions (+6 months) (EEF: Oral
whole-class reading explorers | language interventions; EEF:
activities. Communication & language
approaches — Early Years).
3. Whole-school oracy
progression plan and explicit
vocabulary progression linked to
the Transforming School
Reading Culture project;
scripted sentence stems, ) .
dialggic teaching approaches in EEF: Oral language interventions and
curriculum lessons. evidence that oral Ian_guage
approaches support literacy and
Part of the Redcarand disadvantaged pupils; dialogic/oracy | 4,5
Cleveland WellComm pilotinto | glements are identified as effective
Oracy to ensure early within EEF toolkit (EEF: Oral
identification of communication | |anguage interventions).
skills and understanding of
vocabulary. Areas of weakness
will then be addressed through
a programme of support in
school or outsourcing to
appropriate professionals.
EEF: Improving Mathematics in KS2
:' Mr?)tet]cshrn;es\zglcc;ﬁcrete N & KS3 guidance and evidence that
p? il ’ bst pt CPA and explicit instruction improve
pictorial — abstract across maths outcomes ([EEF: Improving
KS1/KS2 with teacher training Mathematics guidance summary]) 3,4,5
and manipulatives procurement; See EEF guidance for maths '
embed targeted questioning and evidence (referenced in SEND
diagnostic formative checks. :
guidance).
o. SEND-inclusive pedagogy EEF: Special Educational Needs in
CPD and deployment: ensure Mainstream Schools guidance report
teachers apply EEF SEND (recommendations 1-5) and EEF
guidance (scaffolding, explicit guidance on Selecting Interventions /
instruction, flexible grouping) 3,4

and the school deploys TAs
using EEF “Making Best Use of
Teaching Assistants” principles.

Deployment of TAs (EEF: Special
Educational Needs in Mainstream
Schools; EEF: Selecting
interventions).



https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/oral-language-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/oral-language-interventions
https://educationendowmentfoundation.org.uk/early-years/toolkit/communication-and-language-approaches
https://educationendowmentfoundation.org.uk/early-years/toolkit/communication-and-language-approaches
https://educationendowmentfoundation.org.uk/early-years/toolkit/communication-and-language-approaches
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/oral-language-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/oral-language-interventions
https://d2tic4wvo1iusb.cloudfront.net/production/eef_special_educational_needs_in_mainstream_schools_guidance_report_2025-04-10-110432_klxp.pdf
https://d2tic4wvo1iusb.cloudfront.net/production/eef_special_educational_needs_in_mainstream_schools_guidance_report_2025-04-10-110432_klxp.pdf
https://d2tic4wvo1iusb.cloudfront.net/production/eef_special_educational_needs_in_mainstream_schools_guidance_report_2025-04-10-110432_klxp.pdf
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/selecting-interventions
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/selecting-interventions

Targeted academic support (for example, tutoring, one-to-one support

structured interventions)

Evidence-based small group/1:1 interventions, tutoring and TA-delivered programmes
that supplement whole-class teaching for pupils who have gaps.

Budgeted cost: £35,042

oversight by class teacher),
avoiding long-term withdrawal
from class where possible.

structured delivery and training
increase impact). (EEF: Special
Educational Needs in Mainstream

Activity Evidence that supports this Challenge
approach number(s)
addressed
Small-group reading EEF: Oral language interventions and
comprehension programmes Reading guidance / Promising
(structured comprehension programmes for reading
groups) for Year 2—6 interventions; evidence that targeted |4 5
disadvantaged pupils who did reading interventions can be effective
not reach expected reading when aligned to needs (EEF: Oral
outcomes. language interventions).
. EEF evidence on one-to-one and
Targeteq maths tu.'t'on. (Sm?” small-group tuition as effective when
group/1..1 ) for p_uplls VY'th missed well-implemented and aligned with
fqundatlo_nal Sk'”fs’ using classroom learning (see EEF Pupil 4,5
hlgh-quallty tuto_rmg models Premium guidance and tutoring
(trained staff, aligned to evidence in the EEF Toolkit). (EEF:
classroom teaching). Selecting interventions).
Short, intensive interventions for . , .
L EEF: Special Educational Needs in
I‘)al:%:fagghpesafkgge(s?przeaﬂi]nz Mainstream Schools guidance and
fluency programmeé precision EEF Selecting Interventions
: . ’ . (recommend careful targeting, 3
teachlr_lg) dellyergd by tralneq intensity and monitoring). (EEF:
staff with monitoring and review | geNp guidance PDF: EEF: Selecting
(assess — plan — do — interventions)
review). —
Peer tutoring and structured EEF:_Peer tutoring {.-md collaborative
reading buddies (older pupil learning show p03|t|vg effe.cts when
mentors paired with younger structured.and supgrwsed, oral . 4.5
disadvantaged pupils to read !anguage interventions empha3|se .
and practise vocabulary). interaction and_talk for Igarnlng. (EEE:
Oral lanquage interventions).
Deployment of TAs to deliver EEF: Making Best Use of Teaching
structured evidence-based Assistants guidance (TAS
programmes (with training and | supplement, not replace, teacher; 34



https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/oral-language-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/oral-language-interventions
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/selecting-interventions
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/selecting-interventions
https://d2tic4wvo1iusb.cloudfront.net/production/eef_special_educational_needs_in_mainstream_schools_guidance_report_2025-04-10-110432_klxp.pdf
https://d2tic4wvo1iusb.cloudfront.net/production/eef_special_educational_needs_in_mainstream_schools_guidance_report_2025-04-10-110432_klxp.pdf
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/selecting-interventions
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/selecting-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/oral-language-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/oral-language-interventions
https://d2tic4wvo1iusb.cloudfront.net/production/eef_special_educational_needs_in_mainstream_schools_guidance_report_2025-04-10-110432_klxp.pdf
https://d2tic4wvo1iusb.cloudfront.net/production/eef_special_educational_needs_in_mainstream_schools_guidance_report_2025-04-10-110432_klxp.pdf

Schools and EEF: Selecting
interventions).

Wider strategies (for example, related to attendance, behaviour,

wellbeing)

Budgeted cost: £54,520

prioritised for disadvantaged
pupils; develop careers-related
learning and pupil leadership
pathways.

direct attainment impact is
developing; EEF recommends
well-designed cultural programmes
linked to curriculum and
disadvantaged contexts (EEF:

Activity Evidence that supports this Challenge
approach number(s)
addressed
Multi-tiered attendance strateqv: EEF: Attendance evidence brief and
: PR 9Y- | Attendance context (EEF summarises
early identification, targeted - i
: strongest promising approaches:
family engagement, keyworker . .
. targeted, responsive family
casework, responsive support RO . 1.2
) engagement; building belonging; '
plans, personalised attendance . >
R early, personalised work) (EEF:
contracts, and partnership with ; ==
: Attendance context; EEF: Evidence
Trust Attendance Officer. , , .
brief on improving attendance).
o EEF: Breakfast interventions have
Breakfast provision and targeted | mixed but promising effects for
meal support for vulnerable disadvantaged pupils in some
pupils; signposting to ' contexts; EEF recommends targeted 12
food-security partners (Magic meal provision and monitoring; also ’
Breakfast / LA support) for EEF resources on building belonging
families in hardship. and breakfast provision. (EEF: Build a
culture of community and belonging).
EEF & wider guidance: EEF highlights
importance of social and emotional
School-based SEMH support: learning approaches and proactive
trained DSLs, supervision, small | SEMH support for disadvantaged
SEMH groups and links with pupils (EEF Pupil Premium findings |, 3
CAMHS/LA services; staff and guidance; SEND guidance refers ’
supervision and safeguarding to positive supportive environments).
audit actions completed. (See EEF: Build a culture of
community and belonging and EEF:
SEND guidance).
o . EEF: Learning About Culture and
Subsidised enrichment and cultural learning research project
cultural capital programme (EEF/RSA) — cultural learning is
(visits, visitors, arts and promising for engagement and
residentials, music/sport clubs) | broader outcomes though evidence of 5 5



https://d2tic4wvo1iusb.cloudfront.net/production/eef_special_educational_needs_in_mainstream_schools_guidance_report_2025-04-10-110432_klxp.pdf
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/selecting-interventions
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/selecting-interventions
https://educationendowmentfoundation.org.uk/education-evidence/leadership-and-planning/supporting-attendance/attendance-context
https://educationendowmentfoundation.org.uk/education-evidence/leadership-and-planning/supporting-attendance/attendance-context
https://educationendowmentfoundation.org.uk/news/evidence-brief-on-improving-attendance-and-support-for-disadvantaged-pupils
https://educationendowmentfoundation.org.uk/news/evidence-brief-on-improving-attendance-and-support-for-disadvantaged-pupils
https://educationendowmentfoundation.org.uk/education-evidence/leadership-and-planning/supporting-attendance/build-a-culture-of-community-and-belonging-for-pupils
https://educationendowmentfoundation.org.uk/education-evidence/leadership-and-planning/supporting-attendance/build-a-culture-of-community-and-belonging-for-pupils
https://educationendowmentfoundation.org.uk/education-evidence/leadership-and-planning/supporting-attendance/build-a-culture-of-community-and-belonging-for-pupils
https://educationendowmentfoundation.org.uk/education-evidence/leadership-and-planning/supporting-attendance/build-a-culture-of-community-and-belonging-for-pupils
https://d2tic4wvo1iusb.cloudfront.net/production/eef_special_educational_needs_in_mainstream_schools_guidance_report_2025-04-10-110432_klxp.pdf
https://d2tic4wvo1iusb.cloudfront.net/production/eef_special_educational_needs_in_mainstream_schools_guidance_report_2025-04-10-110432_klxp.pdf
https://educationendowmentfoundation.org.uk/news/learning-about-culture

Learning About Culture; EEF: Build a
culture of community and belonging).

EEF: Parental engagement is a
promising area to support attendance,

Parent engagement & family engagement and learning; EEF Pupil

support: workshops on Premium guidance highlights parental
supporting reading/oracy at engagement and targe_ted

home, structured approaches as promising for 1,2,4
communications, and targeted attendance and attainment. (EEF:

home visits for persistently Evidence brief on improving

absent families. attendance; EEF: Guide to the Pupil

Premium / parental engagement
evidence in EEF materials).

Total budgeted cost: £152,997


https://educationendowmentfoundation.org.uk/news/learning-about-culture
https://educationendowmentfoundation.org.uk/education-evidence/leadership-and-planning/supporting-attendance/build-a-culture-of-community-and-belonging-for-pupils
https://educationendowmentfoundation.org.uk/education-evidence/leadership-and-planning/supporting-attendance/build-a-culture-of-community-and-belonging-for-pupils
https://educationendowmentfoundation.org.uk/news/evidence-brief-on-improving-attendance-and-support-for-disadvantaged-pupils
https://educationendowmentfoundation.org.uk/news/evidence-brief-on-improving-attendance-and-support-for-disadvantaged-pupils
https://educationendowmentfoundation.org.uk/news/evidence-brief-on-improving-attendance-and-support-for-disadvantaged-pupils
https://educationendowmentfoundation.org.uk/news/biggest-challenges-to-disadvantaged-pupils-attainment
https://educationendowmentfoundation.org.uk/news/biggest-challenges-to-disadvantaged-pupils-attainment
https://educationendowmentfoundation.org.uk/news/biggest-challenges-to-disadvantaged-pupils-attainment

Part B: Review of the previous academic year

Outcomes for disadvantaged pupils

Across the school, outcomes for disadvantaged pupils present a mixed picture.
Performance is particularly strong in Phonics, KS1 Reading, Writing and Maths, where
disadvantaged pupils significantly outperform national disadvantaged outcomes and, in
many cases, exceed national ‘other’ pupils. However, this high performance is not
sustained into KS2, where gaps remain between disadvantaged pupils and national
‘other’ pupils across all subjects.

EYFS (GLD)

47% of disadvantaged pupils achieved GLD, below national disadvantaged. The cohort
is boy-heavy, which may have contributed to lower outcomes. Early vocabulary,
communication and foundational skills remain key priorities.

Year 1 Phonics

82% of disadvantaged pupils met the standard, well above national disadvantaged
(67%) and just 1% below national ‘other’. Outcomes have been consistently strong
over three years (80%). This reflects highly effective early reading provision.

KS1 Outcomes

Disadvantaged pupils performed exceptionally well across Reading, Writing and Maths:
Reading: 94% disadvantaged vs. 72% national ‘other’.

Writing: 89% disadvantaged vs. 63% national ‘other’.

Maths: 89% disadvantaged vs. 73% national ‘other’.

These outcomes are significantly higher than national disadvantaged figures and show
sustained three-year strength. KS1 provision is a clear area of excellence, indicating
strong teaching, effective interventions and positive impact of Pupil Premium spending.

Year 4 Multiplication Tables Check

Outcomes were strong overall, with 56% achieving full marks (above national 34%).
Disadvantaged pupils performed well (59% full marks), and average scores were
above national. However, there is a notable gender gap, with boys outperforming girls
substantially, which requires targeted intervention.
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KS2 Outcomes

Although disadvantaged pupils consistently outperform national disadvantaged figures
in Reading, Writing, SPaG and Maths, they remain below national ‘other’ pupils in all
subjects:

Reading: —11% gap vs. national ‘other’
Writing: —8% gap

SPaG: -13% gap

Maths: -12% gap

RWM Combined: -14% gap

Three-year trends show broadly stable performance for disadvantaged pupils, but the
gaps suggest that early advantages from KS1 are not being sustained through upper
KS2. This points to potential issues around progress, curriculum retention, and the
impact or consistency of interventions at this stage.

Overall Conclusions

Strengths: Phonics and KS1 outcomes are exceptionally strong; disadvantaged pupils
consistently outperform national disadvantaged outcomes across the school; Year 4
MTC outcomes are secure.

Areas for Improvement: EYFS outcomes remain below national disadvantaged;
significant KS2 gaps persist between disadvantaged pupils and national ‘other’ pupils;
a large gender gap is evident in multiplication fluency.

Priorities for Improvement: Strengthen early language and communication in EYFS;
improve progress and retention through KS2; enhance targeted support in Maths and
SPaG; and address gender gaps in mathematical fluency.
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Externally provided programmes

Programme Provider

Service pupil premium funding (optional)

How our service pupil premium allocation was spent last academic year

The impact of that spending on service pupil premium eligible pupils
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